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VIII .Summary. 
In all teaching we must remember that we 
are teaching children, not subject matter. The best 
type of education is that which aims to develop the 
child, from the time of his birth, by the most sympathet-
ic and intelligent minds, toward the ver.y finest type of 
manhood possible. To do this we must train not only his 
mind, but his body and soul as well. Whether a child 
take the commercial curriculum or the college preparato-
ry curriculum, we must keep always in mind that, impor-
tant as the subject matter is, the child should be our 
first consideration. "So long has our profession taught 
that we think the only way to educate is to teach. We 
have not sufficiently known that to live will also edu-
cate. We have been busy providing the conditions for 
teaching. Only recently are we coming to know how to 
provide the conditions for living. Both have a place; . 
and the main thing is li ving. 11 II 
Ever since the commercial course was in-
culcated into the public high school educators, school 
administrators and principals have been trying to come to 
some agreement as to the place of this curriculum in the 
I Bobbitt - "The Curriculum" 
1· 
public hign school, and as to its aims. Even to-day, 
after exhaustive study of the question, especially by the 
Commission on the Reorganization of Second~ry Education, 
appointed by the National Educat ion Association, all edu-
cators are not in accord with regard to the aims of com-
mercial education, nor are business men in harmony as to 
what they desire and expect of the graduates of high school 
commercial courses. 
In order better to understand the present-
day difficulties we must go back a bit and review the 
history of commercial education in this country and the 
causes for its rapid growth in our schools. The first 
schools that were given the name of "commercial schools" 
were what were know as "penmanship schools". These were 
often started by itinerant penmen, such as Silas s. Pack-
ard and Platt R. Spencer, and their main subject was 
penmanship. In some cases bookkeeping also was taught. 
Perhaps some of us can remember what excellent writers 
our grandfathers were. Doubtless they were influenced 
by these itinerant penmen and the classes which they 
started. In the early d~s boys who desired a business 
training had no means of securing it in school. As a 
result they left school at an early age and entered 
stores or offices where they served apprenticeship until 
they had become proficient in the knowledge necessar,y for 
the work they were to perform. In these offices or 
stores they were instructed in whatever bookkeeping and 
business methods were then in use, or that were known to 
their employer, and they had no means of discovering t h e 
best methods or the progress that was being made in these 
subjects. They considered themselves fortunate, ho wever, 
to be able to secure any knowledge or instruction in the 
subject as the increasing importance of business caused 
more and more men to turn to this field of endeavor as 
a means of livelihood. Consequently, more men were be-
ing employed than the offices and stores could train. Be-
tween the years 1830 and 1840, as these conditions became 
more prevalent, private schools and classes in bookkee~­
ing sprang up in all the larger cities. These schools, 
unsystematic as they were, and founded on a money-making 
idea, were the forerunners of our modern business colleges 
and commercial courses. 
Several men claim the distinction of having 
started the first venture in commercial education, but it 
is rather difficult to determine to whom the honor belongs. 
Most of these schools, however, had practically the same 
subject matter: penmanship and bookkeeping were the main 
subjects taught, and gradually commercial arithmetic and 
commercial. law were added. Somewhat later, at about 1870, 
the improve~ent of the typewriter gave an impetus to the 
• 
stu~ of shorthand writing, which had begMn earlier, and 
stenography and typewriting became important branches of 
commercial education. As these subjects are definite in 
character and can be measured accurately as to the re-
sults, they have been the popular branches of commercial 
education even in recent years. The general instruction 
in these first schools was purely technical and extreme-
ly narrow. Practical efficiency rather than culture was 
sought, and therefore, mechanical methods of work were 
encouraged by the teachers, who themselves were often of 
poor education in cultural lines. Moreover, these teach-
ers and managers of the schools were interested princi-
pally in the money-making spirit of the schools rather 
than in spreading the best kind of education available. 
They were resul tantly very · successful in a financial 
way. Chains of schools began to be established in dif-
ferent cities. The most important of these was the one 
established in 1853 by H. B. Bryant and H. D. Stratton, 
one of which schools is still in existence to- day in 
Boston. These chains brought about great competition 
among the different managers and produced many evils in 
the management of the schools. Every means was resort-
ed to to secure the tuition fee of the prospective pu-
pil, regardless of his previous education, his aptitude 
for the work, or the course of study that was to be giv-
en to him. 
In spite of these evils, however, the 
schools grew in number and size, and they really served 
4. 
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a very useful and necessary purpose. As time went on, 
while their instruction still continued to be vocation-
al, it became broader and more thorough, while it al-
w~s remained practical. These private business schools 
furnished training that was not to be obtained else-
where at the time. They had been started to prepare 
men for business careers and their success shows that 
they did accomplish the end sought. 
Thus from 1850 to 1880 commercial educa-
tion in the United States ·~vas given . principally in these 
private business schools-- conducted mainly for profit, 
limited in scope, and with the technique of a few sub-
jects overempAasized. Changing conceptions of education 
at about the year 1880 led to a demand that the public 
high school furnish commercial education. At the begin-
ning, the tendency was to introduce short courses, usu-
ally two years in length (though there were some one 
year and three year courses) . There abbreviated courses 
often copied the private commercial schools, both in 
subject matter and methods of instruction, and the text 
books and teachers were usually furnished . by these pri-
vate business schools. A reorgani zation of secondary 
commercial curricula did not come until the establish-
5. 
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ment of higher commercial schools in colleges and uni-
versities and until the influence of commercial schools 
of a more liberal scholastic character in Europe was 
felt in this country. Up to that time educators were 
too conservative. They felt there was no place for 
the commercial curricula in the high schools. The high 
schools or secondary schools were considered as a ste,-
ping-stone to college or institutions of higher learning. 
The classical element dominated the whole system. In 
spite of the fact that a very small percentage of those 
. attending the high school ever went to college, the 
whole currie~ was built around college entrance re-
quirements. Th ere was no room for practical or vocation-
al education. Even to-day, in a surprisingly large num-
ber of the hign schools of New England,this same conser-
vative, narrow view persi.sts. The result of this point 
of view was that large numbers of the students, even 
when their parents could afford to allow them to con-
tinue their education, dropped out of school because 
they felt that there was nothing in it for them. Some 
went to work immediately without proper background for 
the advancement which they might otherwise have made, 
while others went to the private commercial schools 
where they could secure the preparation for their fu-
ture careers. Their parents naturally objected to pay-
6. 
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ing for education that they felt should be given in the 
public high schools, for which they were p~ing taxes, and 
their demands brought about a much-needed change. In 
the late nineties reorganization of secondary commercial 
curricula was brou·ght about. From that time forward new 
curricula were established, equal in extent to other sec-
ondary curricula, and offering an educational content not 
poss i ble in the earlier plans. The short commercial cur-
riculum had been decidedly unsuccessful. The work of its 
graduates was most inefficient. The private commercial 
schools far surpassed them. So in the reorganization 
many of the short curricula we·re 1 engthened. 
In spite of the reorganization which came 
just before the opening of the present century, from that 
time up to the present there has been considerable dis-
cussion going on as to the aims of commercial education. 
and the methods by which these aims can best be realized. 
Although much has been said and written, there are still 
wide differences of opinion and little progress has been 
made toward harmony even among educators as to the funda-
mentals involved. Many investigations have been conduct-
ed and courses of study rearranged to satisfy the results 
of the findings of these investigations. In 1913 in Bos-
ton, the Assistant Superintendent of Schools had two of 
?. 
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these investigations made "to determine, not by opinion, 
but by carefully verified data, the educational needs of 
those who enter business, and whether the commercial 
schools of to- d~ are meeting the needs"·# The Chamber 
of Commerce conducted one of these investi gations and 
the Women's Educational and Industrial Union the other. 
It might be interesting, in view of the present d~ 
ideas on the subject, to view some of the conclusions 
reached by the two investigations: 
•1. There are so few men occupied or needed in 
stenographic positions (in Boston) that i t is not 
worth while for many boys to take training for 
work of this Character. The practice of stenog-
raphy is essentially a girls' occupation. 
2. The value in terms of earning capacity of a 
High School education is clearly demonstrated. 
The High School graduate makes more rapid ad-
vancement and quickly passes the one who has not 
gone beyond the primary schools. 
3. The technical subjects most used in business 
which were taught in schools were ranked as fol-
lows: penmanship, mental arithmetic. bookkeeping, 
typewriting. 
4. The cornL1erci al educ ator must be acquainted 
#Report of the Supt. of Schools, Boston, 1914. 
8. 
with business demands and see that the student 
has a capacity and equipment to meet them. 
5. A 4 year high school course should be in-
sisted upon for all who can avail themselves of 
it, and a 5 year course of intensive training 
should be developed. 
6. Intensive courses in evening schools should 
be developed and are of great importance for 
those who have gone to work. 
7. coeperative office and school service should 
be developed, giving pupils an opportunity to 
work in business offices and to get an: under-
standing of the conditions and requirements of 
actual business. The coeperative arrangement 
would re4ct on the school and keep the courses 
close to the business world."# 
This is only one of many similar inves-
tigations whose results varied to some extent depending 
in. 
on »w what part of the country they took plac~ It is 
an indication of the interest that school administrators 
were beginning to take and their earnest desire to make 
commercial education a real education that would ade~ate-
ly prepare its graduates for the work they were to do. 
After one of these surveys, the curricula of the schools 
were usually changed and steps taken to improve condi-
#Report of the Supt of Schools, Boston, 1914. 
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tiona to the best of educators' and administrators' 
ability. 
The present activities of American commu-
nities to-dS¥ in furnishing commercial education m~ be 
grouped under the following five heads: 
1. The specialized high school of commerce whose speci• 
fie function is to train young people for business ca-
reera. This type of school usually is found only in 
large cities, for example, Boston, New York, Washington, 
Pittsburgh, Cleveland, Omaha, and San Francisco. Be-
cause of the expense involved, schools of this kind are 
impracticable in small communities. In the places where 
they have been est ablished they are serving a useful pur-
pose at the present time, but many students of the prob-
lem of commercial education believe that when "the real 
meaning and purpose of commercial educati.on has been 
established these schools will be unnecessary"·# 
2. The so-called "schools within schools". These are 
schools vmere there is a distinct curriculum for commer-
cial training in comphehensive high schools. Its func-
tion is to give specific training for business. This is 
10. 
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the usual type of high school found in the smaller towns 
, X 
and cities' and also the most satisfactory in large cities. 
3. The use of the system of electives, by which a stu-
dent, under guidance of a superior, is permitted to 
#Report of the Commission on the Reorganization of Sec-
ondary E&lcation, appointed by the National Education 
Association. 
• 
chose certain commercial subjects has been introduced 
in some high schools. 
4. The continuation classes for those who are forced 
to leave school before becoming 18 years of age. This 
necessitates the allotting, by employers, of free . time 
to those young people for the continuation of their 
education. This practice has been in force in Europe 
and has been found to be very satisfactory. Evening 
high schools also give opportunity to acquire insight 
into commercial studies or to complete work already be-
gun in the day schools. 
5. The graduate or specialized school for those who 
have completed a general hig}l school course, or at 
least two years of such a course and who wish to take 
a short, concentrated course to equip them for commercial 
work. A course of this kind is being given to-day in the 
Dorchester High School. They call it the Post Graduate 
Course. Its members are either graduates of high school 
coursesother than the commercial, but who now wish com-
mercial training, and also honor stu dents of the Junior 
Class. These latter are those members of the previous 
year's class who received no mark lower than a "B" in 
all their classes in any curriculum except the comn1er-
ci al, and who now desire to secure an abbreviated, spec-
11. 
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ial i zed course in preparation for a business career. The 
plan has worked admirably in this school, and Mr. W · L. · 
Anderson, the head of the Commercial Department, tells me 
that several commercial teachers have come from this par-
ticular group and that they have been conspicuou s ly suc-
cessful in· their work. This is the newest type of second-
ary commercial education in America, and where it has b een 
tried it seems to b e fulfilling a definite need of the 
community. 
Two essent i ally different procedu res are 
followed in the foregoing types of schools. In one, com-
merc i al education is given along with general education; 
that is, the child gets a small amount of commercial edu-
cat ion in his earlier years, and as h e goes on, an in-
c rea singly larger amount, but specific tra i ning f or a 
bu si ness career t akes only part of his time in the second-
ary school. In the other type, a more concentrated , spec-
ialized course is .planned for a shorter period of t i me, 
t he academic work requ i re d b eing only of two yea r s dura-
t i on. 
The old aim of commercial education was 
to train bookkeepers and steno gr aphers. To-day the aim 
is b roader. It looks to t h e prepa ration of salesmen 
and those who are to participate in the broader a spects 
of business life. Secondary commercial e du cation s;hould 
12. 
mean that in the training of secondary schools the aim is to 
equip young people for entrance into business life. The 
education of these young people should be such as to give 
"breadth of view and catholicity of interest"# as well as 
11 facili ty in performing some specific task in the business 
world"·# Therefore, commercial education $ould be made 
liberal as well as a preparation for some specific branch 
of business. 
Professor Frederick G. Nichola @ lays down as 
the three aims of commercial education: 1, a general edu-
cation; 2, a general business training; and 3, a special 
business training. Perhaps in a general way this sums up 
the whole question, but just what do we understand by a 
general education and a general business training? In 
1918 the Commdttee on the Reorganization of Secondary Edu-
cation made a report to the National Education Association 
of what they, after extensive study of the existing condi-
tiona, considered the principles of secondar.y education 
should be. They came to the conclusion that secondary edu-
cation should be determined by the needs of the society to 
be served, the character of the individuals to be educated, 
and the knowledge of educational theory and practice availa-
ble. To secure these ends they established seven cardinal 
principl es of secondary education a s follows: 1, health; 
2, command of fUndamental processes; 3, worthy home mem-
# Commission on Reorganization of Secondar.y Education. ap-
pointed by the National Education Association. 
@ Frederick G. Nichols, Associate Professor of Education, 
Graduate School of Education, Harvard Unive~sity. 
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bership; 4, vocation; 5, civic education; 6, worthy use 
of leisure; and 7, ethical character. Since these are the 
main objectives of all secondary education, let us see how 
they fit in with the ideal cormnercial education. Let us 
consider first the command of fundamentals; by this is 
meant a sufficient, working knowledge of the three R's. 
Lack of this knowledge is one of the points on which the 
business men are criticising most severely the graduates 
of secondary commercial courses to-d~. In an investiga-
tion conducted by the City Club of Chicago, in which they 
sent out three hundred lists of seven questions bearing on 
different phases of commercial education, to men in all 
kinds of business, the defects pointed out by the majority 
of them fell into two broad classes: 1, lack of elemen-
tary knowledge; and 2, lack of personality·# Among the 
most glaring defects were deficient general education, 
poor penmanship, inability to figure easily and correct-
ly. The general opinion of these business men seemed 
to be that they could hardly expect graduates of the 
high schools to be experts, bu~ they felt they had a right 
to expect that those whom they take into their employ shall 
have a thorough grounding in writing, English, and arith-
metic. Thus the need for the "command of fundamental 
processes" is evident. 
#Albert H. Leake, "Vocational Education" 
14. 
The Commission on the Reorganization of 
Secondary Education have placed health first on the list 
because it should be the first consideration of all edu-
cators. Educational interest in this subject, however, 
has only come since the War, after the count~ as a whole 
was shocked to find so many of its youth unfit for war 
service. In the ancient Greek civilization there was 
great interest in health and much was done to promote 
it among the Greek people. But we have omitted it almost 
entirely as outside the realm ' of education. Athletics 
were admitted reluctantly only after it was seen that they 
could not be prohibited, so they were tolerated, but not 
guided in the right way. And is health necessa~ in the 
commercial curriculum? Certainly, and perhaps to a great-
er extent than in some of the other courses, because those 
going into clerical and office work will henceforth have 
sedentary occupations, and unless they have acquired habits 
of daily health exercises they will lose much time in sick-
ness that might otherwise be avoided. 
The next 'objective we shall consider is 
civic education. The social studies- geography, histo~, 
civics, and economics - that do much to promote citizenship, 
are essential in the commercial curriculum, not only to de-
velop an active, intelligent civic interest, but they are 
indispensable for the necessary vocational efficiency as 
15. 
well. In the commercial curricula of the past not suf-
ficient time was devoted to prepare for the ne eds of 
citizenship. For those who are to enter the business 
world, a broad outlook on European affairs will be 
necessary as well as a clear unders t anding of economic 
and social conditions in our own country. Business is 
affected to an enormous ex tent by social conditions and 
if one is to make a success in this field of endeavor he 
must have a thorough knowledge of citizenship, past and 
present. 
From its very introduction into the schools, 
the commercial curric~Umhas had the training for avoca-
16. 
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tion as its main endeavor. · The difficulty has been, as we 7 
have tried to point out, to discover just how Wf! can best 
t rain for a definite busi ness career, without making the 
studies too narrow in their view point, as well a s refrai n 
from loading up the minds of the students in the commercial 
curricUlum with a great many studies which would be of no 
use to them practically or culturally. 
The fifth point, ethical character, is an 
objective that all educ ation, elementary as well as second-
ary, should have. This fact is being recognized to such 
a great extent to-day that in many cities they are planning 
on organizing a course called "character training" for this 
purpose alone.. So great is the prevalence of crime in 
our country to-day, crimes of great magnitude arid per-
petrated by youths of hardly more than high school age, 
tha:t the need for definite training along ethical lines 
has been universally recognized. This tra ining is es-
pecially necessary for those who are early going into 
the business world where the protection of the school 
ceases. Unles o our boys and girls have had very defi-
nite training in right and wrong, throughout their 
whole school course, they will f ind it extremely diffi-
cult to adjust themselves to ' the needs of life. 
We might group the l ast two objectives to-
gether because it seems to me that one is an integral 
part of the other. It is for this worthy horne membership 
and this proper use of leisure time that the committee for 
17. 
:/ Reorganization of the Commercial CurricULum has been work- /" 
ing. In the past, those who tolerated the commercial cur-
riculum gave no thought to the use to which the graduates 
of this course would put their free time. Can we not, in 
the high school, instill in the minds of the pupils an ap-
preciation of the finer things of life? It has been the 
opinion of a great many teachers that the commercial stu-
dents were not interested in the study of literature, of 
music and of art. If this is true, then it is our duty 
to arouse that interest by putting these subjects into 
the curriculum. It is only through the study of such 
subjects that people become interested in them. If they 
do not have an opportunity for this study how can they 
become interested? I believe it is much more necessary 
to make a place in the commercial curriculum for the 
studies which make for the proper use of leisure time and 
therefor.e worthy home membership than in any curricula 
that prepare for higher education. Those who receive high-
er education are given ample opportunity to acquire the 
proper tastes to fill their leisure time. They are gener-
ally better off financially and hence have the means to 
acquire the desired culture outside of the public 'schools. 
It is for those who leave high school at the age of eight-
een years (or younger) , for those who become dependent on 
themselves from this time forv1ard that we should put our 
greatest efforts into implanting at least the beginnings 
of appreciation of the more cultural side of life. 
Thus we see that the aimsof the commer cial 
curricula are no different from the aims of secondary edu-
cat ion as a whole. Students following the commercial cur-
ri ctil.um should have the same opportunity for a general , 
broadening education as those in any other course. To this 
general education, however, must be added definite train-
18. 
ing in some specific line of . business. Since the War we -~_;-·) 
have become a commercial nation to a large extent. The 
impetus given to business is daily becoming greater. 
More and more young people enter upon a business career 
each year. "Our nation which was once characterized as 
the home of 'settlers whose chief occupations were farm-
ing and fighting' , now lead the world in manufacturing 
and commerce. In the future our progress in commerce 
will depend to a great extent upon general and technical 
knowledge, and our ability to get along with other people."# 
Those who are to succeed in the business world to-day must 
be able to do at least one thing well. Therefore, there 
is a growing tendency to make commercial training definite-
ly for a speci fie end. What the business world needs most 
to-day is not a person who can do several different things 
nafter a fashion", but one who can do one thing accurately 
and well· "Personally I feel,'' says H. C. Penni eke, manager 
of the Service and Planning Department, American Central 
Life Insurance Company, Indianapolis, "that much more good 
migh:t be accomplished .if the commercial course of the high 
school would turn out a girl thoroughly equipped as a sten-
o.grapher ~ as a bookkeeper, and without any training what-
ever along general clerical lines, rather than to send the 
graduate out into the business world having acquired but a 
19. 
~ few f endamental principles in a variety of business subjects. "rt 
In the past we have attempted to give them an "all round" 
#R· J. Leonard, Teachers College, Columbia, in a paper read 
before the National Society for Vocational Education, at Buffa-
lo, N.Y., December 1923. 
i!Jl. C. Pennicke, in a paper read before the meeting of the 
National Society for Vocational Education, at Indianc.:q::>Dlis,l924. 
business training but experience has shown that this is 
not a successful proceeding. To-d~ is an age of special-
ists, and so we must specialize in the commercial curricu-
la. 
How can we discover in what field a student 
should specialize? Which individual is most likely to suc-
ceed as a stenographer, which as a bookkeeper? The answer 
to these questions is many times found in the Junior High 
School· Perhaps it would ·be well to sketch briefly at this 
point the history and present development of the Junior 
High School. The Junior High School is the result of a 
study of the needs of adolescent children and a desire to 
make easier the transition from grammar school to high 
school· In Germany and France these needs were early rec-
ognized and provision was made for a change in the teach-
ing methods and subject matter when the child reached the 
age of twelve years. In America, however, until recently 
the "eight - four" plan has been followed almost exclusive-
ly. (In New England a "nine - four" grouping has been 
quite general.) Under this plan the child went to school 
at the age of six years and stayed in the grammar school 
eight or nine years, bringing him to the age of fourteen 
or fifteen before entering high school. No recognition 
of the needs of the adolescent period, which generally be-
gins at the age of twelve years, was given. As a result, 
20. 
a great many pupils left school at the end of the grammar 
school period (or as soon as they reached the age required 
by law) because they hated the work, could see no benefit 
in the studies, or because necessity required that they be-
gin either to earn a living or to make specific preparations 
for a definite line of work. Consequently, many children 
left school who would be greatly benefited by further edu-
entered -
cation and ~~-tfie~~-efl~e~~fl~ fields of endeavor for which 
they were not fitted. 
In 1908 Frank F. Bunker was made Superinten-
dent of Schools in Berkeley, California. He was especially 
interested in the reorganization of the school system so 
that ueach grade would have a particular function and 
could accomplish the end desired of 1 t" • # After careful 
study he came to the belief that the 7th and 8th grades 
had not been functioning. A large percentage of the pu-
pils were leaving during those years and the first years 
of the high school because the 7th and 8th grades were 
not doing their work. In January 1910 , upon Supt. Bunker's 
recommendation, the first Junior High School in America 
was established in Berkeley, California. At first the 
plan did not meet with general approval, not because of 
~ the changes in the curricula so much as because of the 
housing of the school and the breaking of the connection 
with the old school at the end of the 6th grade. After 
#G. Vernon Bennett, '1 The Junior High School." 
21. 
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much discussion and after an enlightenment campa~ had 
been conducted to instruct the parents in the benefits 
of this plan, the scheme was ratified by the people and 
the Junior High School became a permanent institution in 
Berkeley. 
J. H. Francis, principal of a polytechnic 
high school in Los Angeles, became interested in the Junior 
High School idea f~ the vocational phase of the question. 
He believed that if pupils are going to leave ~chool at the 
age of fifteen or sixteen years, they should receive, while 
in school. some practical information and some technical 
skill in some specific kind of work that will enable them 
to earn a living. He felt that, even though we have ex-
cellent technical; conunerci al and ip.ppli ed arts courses in 
the high school, it was not .sufficient as most of ·the boys 
and girls who would have some real need of this type of 
education, usually left school at the end of the grammar 
school. In 1910 Mr. Francis was elected superintendent of 
schools of Los Angeles and he immediately took steps to 
establish an "intermediate high school" or J unior High 
School. The plan met with some opposition, as in Berke-
tt ley, but favorable housing conditions roused the enthusi-
asm of the students as well as of the parents, so the plan 
went into effect more sm oothly. 
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By the summer of 1916 nearly every state 
in the United States had at least one Junior High School. 
G. v. Bennett reports that there were 254 Junior High 
Schools in 38 states at that time. # 
The general aims of the Junior High School 
may be stated as follows: 
1. To ascertain and to provide for present and future 
needs of the pupils. 
2. To learn their several aptitudes and capacities 
with a view to intelligent gU.idance: · 
3. To open up to them the possibilities in the more ad-
vanced fields of learning. 
4. To start and to direct each pupil along a course of 
study which he, his parents, and the school believe will 
develop his maximum usefulness as a citizen. '' 
Thus the plan of Junion High School work 
will enable a pupil to anticipate and to prepare for any 
of the several specialized courses in the Senior High 
School, in this way encouraging him to look forward to 
the end, since the course is planned to proceed by natur-
al stages from the 7th through the 12th grades. The op-
portunities provided in a school of this kind are in de-
cided contrast to the old style grammar school, with its 
single course of study, which attempted to pass all the 
#G. Vernon Bennett, "The Junior High School." 
' 'In the preface to the Salt Lake City Course of study. 
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pupils through the same process regardless of their in-
terests or desires. 
From the foregoing it wil~ be seen that 
the Junior High School is intended as a place of special 
preparation for the Senior High School for those who are 
able to continue their education, and as a kind of pre-
apprenticeship for those who must begi n , at the end of 
this period, to earn their own l ivinG-· · The Juni or High 
School is not a trade school any more than the Senior 
High School is a trade school. It is not the intention 
of the Junior High School to turn out "finished" sten-
ographers or bookkeepers, printers or wood-workers. The 
purpose of this school is to give the pupils an opportu-
ni ty to "try-out" the various courses offered, and to 
discover the one for which they have an aptitude, in or-
der to enable them better to sel/ect the course in which 
they wish to specialize in the Senior High School. Also, 
for those who must leave school at the end of the Junior 
High School period, training is given alon g the lines in 
which they will be a ble to secure employment at that age. 
Can -you ima gine a business man hiring a foUrteen o r fif- .. 
teen year old stenographer or salesman? But he will em-
ploy an office boy or j unior clerk at that age. With 
the training received in the Junior High School it will 
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be possible in many communities for these boys and girls 
to find opportunity for continuing their education in the 
continuation classes where the more advanced and more 
highly specialized instruction can be given to better ad-
vantage than in the Junior High School. 
What, then, should be the specific aims of 
studies 
the commercial e~~~~e~~~m in the Junior High School? They 
should be the same as the general aims . of the Junior High 
School, with try-out courses in commercial work and, for 
of 
those who must leave school upon the completion/the Junior 
High School work, a training in the kind of work in which 
they may find employment, such as office boy, junior clerk, 
and so on. It should be kept in mind always that the 
Junior High School is not a place for highly specialized 
work. "Try-outs" are the basis of this division of the 
school and instruction of a general character. 
Up to the present time commercial educa-
tion has tried, in a general way, to meet four definite 
business needs: 1, the training of stenographers; 2, the 
training of bookkeepers and clerks for general office work; 
3, the training for secretarial work; and 4, the training 
of salesmen. The first two of these were formerly con-
sidered as the only end of commercial education, as has 
been pointed out. The third was introduced for those who 
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have had a broader fundamental education and who wished 
to take more responsible positions. The last is the newest 
and perhaps the most needed of all. Certainly it is true 
that the number of salesmen in all walks of life, from the 
college grad~ate bond salesman to the store clerk of prac-
tically no education, is daily increasing. These four are 
the specific careers for which the commercial curricula 
must train ita students. 
In the School Review for M~ 1918, w. c. 
Bagley and c. H. Judd lay down the following principles 
which should be followed in organizing a course of study: 
First, all organization within the schools should be 
judged as appropriate to the American system of education 
just in the degree in which it makes for continuou• and un-
interrupted opportunity for ever.y pupil. Second, within 
each school unit there should appear an enrichment of the 
course of study and of the opportunity offered to each 
pupil, and this enriched program should have one charac-
teristic a bove all others -- it must be appropriate to a 
democracy. They go on to s~ that this is difficult of 
accomplishment because, as the world is still experiment-
ing with democracy, there are many different definitions 
of the word. However, there seems to be fairly universal 
assent to the statements following; First, the future 
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must see greater emphasis than has the past on studies of 
community life and community needs. Second, the future 
must see the enriched course providing a broad, sure founda-
tion for the practical life of the individual. They state 
emphatically that they are not pleading for a narrow trade 
training, but rather that there must be a vigorous effort 
toward the development of a comprehensive view of industry, 
so that the individual may choose his career after a 
broad view of democratic opportunity. They warn that a 
course of study is not broad if it is a limited course 
preparing for a trade. "Whenever trade training is given 
it should be accompanied just so far as possible by broad-
ening, sympathy-cultivating instruction." This admonition 
2?. 
is especially applicable to those interested in the reorgani- ·/ 
zation of the commercial curri culurn because in the past this 
curriculumhas been almost entirely trade-training with lit-
tle or no emphasis on the broadening, cultural subjects. 
Bagley and Judd state further that "to give early a limit-
ed occupational training will tend, first, to set up class 
distinctions, and second, to deprive laree numbers of 
children of the broad basis of general and liberal train-
ing, which is essential to successful democracy." 
"Let us at all times remember that all 
American citizens are brothers of a 
common council and should dwell togeth-
er in the bonds of fraternal feeling.• 
- Abraham Lincoln. 
Calvin o. Davis #sums up as follows the 
four fundamentals on which a program of studies should 
be based: 
1. The individual interests of the pupils. 
2. The community needs and resources. 
3. The national purposes and objectives. 
4. The ·welfare of society in general. 
SUch a course of studies would be flexi-
1.. ble and could ~erefore be adjusted to fit any community 
and any time. Thus it will be seen that the aim of a 
commercial curriculum , in any given school, should not 
only follow the general aims of a l l commercial curricula, 
but should recognize the local and national conditions of 
the time and the specific needs of the community. 
Adhering to the principles stated above, 
it is now our task to set up a curriculum that will satis-
fy these aims. It is well to bear in mind at this time 
that the curriculum must be made for students and not for 
traditional pedagogy, for boys and girls, not for subject 
matter. We must begin our curriculum, of course, with the 
Junior High School. In the ?th year the work should be 
practically the same as that of the other pupils. Our 
first consideration in this curriculum, as in every cur-
riculum, should be Health. This course should be under-
#c. o. Davis, "Junior High School Education." 
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taken every day for one hour because it is only in the 
daily practice of health habits we may expect to obtain 
any permanent good. In addition should be taught the 
stuqy of English, geography and history (the social 
studies) , ari thmet.ic, physiology, hygiene and physical 
education (under the health pro gram) , household and in-
dustrial arts, and music. To these should be added one 
period a week for library work, in order that the pu-
pils may begin to acquire the "library habit", and be-
come familiar with the proper use of a library; one 
guidance period, in which the teacher will have an o~-
portuni ty to discover the desires and aptitudes of each 
pupil so that she may be able to help him to select the 
in the Senior High School. 
proper ~ cours~ :.tlDEX~. Drawing 
also should be ad ded, and provision made for assembly in 
the auditorium at least on ce a week for the purpo se of 
hearing a lecture, seeing pictures, hearing good music, 
and so on. Nor must we neglect to arrange for the"ac-
tivities"of the students. This is the time when boys 
and girls are particularly interested in clubs of all 
kinds. This interest could be capitalized by having 
reading clubs, nature clubs, music clubs, orchestras, 
all sorts of athletic teams for both boys and girls, 
and various other activities peculiar to the individual 
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school. 
In the 8th year the same general course 
should be followed but with this difference: opportunity 
for t~-outs should be given in all courses. This should 
not be a year of specialization. These try-out courses 
should serve two ends: 1, to determine the interests 
and capacities of the children ; and 2, to reveal to the 
children the academic and vocational opportunities in the 
field. For these try-out courses we should suggest Junior 
Business Training, foreign language, all kinds of shop 
practice, domestic science and fine arts. In the Junior 
Business Training I should offer practice in rapid cal-
culation, penmanship, simple business transactions, spell-
ing of special business terms, letter writing , correct 
punctuation, and filing of letters. 
The ninth year should continue practically 
the same studies as given in the eighth. (See page 33) 
By the beginning of the lOth year the stu-
dent's work should begin definitely to shape itself in 
some specific direction in one of the following fields; 
bookkeeping, secretarial, or salesmanship. The reason 
for this is the demand of the business world for young 
people who can do one thing well and accurately, rather 
than for those of wider but less thorough training. This 
does not mean, however that a commercial student's train-
ing must be automatic and mechanical -- that would be no 
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improvement over the old private commercial school system. 
The successful commercial student should have a background 
of wider knowledge and experience that will facilitate the 
transition into other business activities of greater respon-
sibility. To secure this end we should suggest that the 
co~~ercial curriculum be divided into two parts, the first, 
called the Secretarial Curriculum (most of whose members 
will be girls), and the second, called the General Busi-
ness Curriculum. Both courses will be open to both boys 
and girls, if they so desire. In these two curricula, in 
the lOth, 11th, and 12th years, the following courses 
should be given: Health, Library Period, Music and Activi-
ties, as described for the Junior High School. To them, in 
the lOth year, for those taking the secretarial curriculum, 
should be added: English, 'Norld history, and bookkeeping, 
with opportunity for electing any two of the following: 
modern language, biology, and fine arts. In the 11th year 
the requirements should be English, United States history, 
typewriting and shorthand, with one of the following as an 
elective: modern language, physics, chemistry and fine arts. 
In the 12th year the English course should 
take the form of business English. The business man de-
mands exact knowledge in spelling, capitalization, syllab-
ication, abbreviations and contractions, simple punctua-
tion, a reasonable working vocabulary, paragraphing, prop-
er arrangement of a business letter and ability to copy 
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rough draft correctly, as well as the ability of his em-
ployee to understand simple directions and to express 
himself intelligently both in speaking and writing. No 
amount of unapplied instruction will bring about a knowledge 
of these fundamentals. Therefore, in the l a st year of a 
secretarial curriculum , p a rticular emphasis should be 
placed on them, not only in the En glish cl a ss, but in all 
courses in which spoken and written English is used. 
Besides English, the other requirements of 
the 12th year should be Probl.ems of Democra cy, typewritin g , 
shorthand and o f fice practice. One foreign language may 
be elected this year. 
In the General Business Curriculum, in the 
lOth year, the followin g should b e given: English, world 
his t ory, bookkeeping, first year French or biology. In 
the 11th year, En glish, United States history, bookkeeping, 
1st year French or 2nd year French or 1st year Spanish or 
Science. In the 12th year: Problems of democra cy, which 
in cludes economics an d sociology, l aw and commerce, busi-
ness organi zation and afuninistra tion, salesmanship, a dver-
tising, French (2) or l!,rench (3-) or Spanish (2) or science. 
To these should be added of course the periods for health, 
library, music and activities each year. 
The follo wing is a su ggested curriculum for 
both Junior and Senior High Schools, arrange d with a thirty 
p e riod week, with e a ch period sixty mi nutes long . 
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Junior lii£h School for All Stu dents 
?th Year 8th Year 9th Year 
t Health 5 hrs. Health 5 hrs. Health 5 hrs. English 4 It English 4 II English 4 II 
Library Period 1 II Library 1 II Library 1 It 
Social Studies 4 II Social Studies 4 " Soci al Stu dies 4 II Guidance 1 II Guidance 1 II Guidance 1 
Gen'l Math. 4 II General Math. 4 II Gen'l Math. 4 II 
Music 1 It Music 1 II Music 1 11 
Gen'l Science 2 
" 
Gen'J. Science 2 II llflen' 1 Science 4 II 
Auditorium 1 " Auditorium 1 II Auditorium 1 n Drawi ng 2 n Drawing 2 II Activities 1 II 
Shop for Boys 4 II Activi ties 1 II Tcy-Outs 
Domestic Sci- T;r.y:-Outs Latin 4 " encc for Girls 4 Fa reign Lang & Business Tr. 
Activities 1 II Shop or Dom. Shop 
Science 4 
" Business Train. & # For the girls Gen. 
30 hrs. Shop or Dam. Science should come 
Science twice and Dom. Sci. 
Shop twice a week. 
Domestic Sci. 
Fine Arts 
30 hrs. 30 hrs. 
SECRETARIAL COURSE 
lOth Year 11th Year 12th Year 
Required Required Required 
Health 2 hrs. Health 2 hrs. Health . 2 hrs . 
English 4 II Eng. & Lib. 5 II English ( Busi . ) 4 II 
Library 1 
" 
u. s. Hi story 4 It Library 1 II 
World History 4 
" 
Guidance 1 II Frob. of Dem. 4 II 
Guidance 1 II Typewriting 4 It Guidance 1 II 
Bookkeeping 4 II Stenography 4 II Typewriting 4 II 
Music 1 It Acti viti es 1 It Stenography 4 II 
Activities 1 II Audi tori urn 1 " Office Practice4 If Auditorium 1 II Public Speak. 1 II Activities 1 It 
e Public Speak. 1 " Music 1 II Auditorium 1 II Dam. Sci. 2 II Dom. Sci. 2 II Elect 1: 
Elect 2: Elect 1: Foreign Lang. 4 II 
Modern Lang. 4 II Foreign Lang. 4 II Physics 
Biology 4 II Physics Chemistry 
Fine Arts 4 II Cnemi stry Fine Arts 
Fine Arts 
30 hrs. 30 hrs. 30 hrs. 
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BUSINESS CURRICULUM 
lOth Year 11th Year 12th Year 
t Reguired Reauired Reguired Health 2 hrs. Health 2 Hrs. Health 2 hrs. 
English 4 
" 
English 4 II Eng. ( Busi . ) 4 II 
Library 1 II Library 1 II Library 1 II 
World History 4 II u. s. Hist. 4 n Frob. of Dem. 4 II 
Guidance 1 II Guidance 1 n Guidance 1 It 
Bookk eeping 4 II Bookkeeping 4 II Law & Commerce 4 II 
Music 1 II Music 1 II Business Org. & 
Activi ties 1 II Activities 1 n Salesmanship 4 
" Auditorium 1 11 Au di torium 1 II Adverti s ing 2 d 
Public Speak. 1 II Public Speak. 1 n Music 1 II 
Prac tical Arts Practica l Arts Activities 1 
" 
or or Auditorium 1 II 
Domestic Sci. 2 II Domestic Sci. 2 
" 
Public Speak . 1 II 
Elect 2: Elect 2: Elect 1: 
French ( 1) 4 II French ( 1) 4 II French ~ 2) 4 II 
Bio l ogy 4 II French ( 2) 4 li French 3) 
Fine Arts 4 Spanish ( 1) 4 II Spanish ( 2) 
Chemi stry 4 II Chemistry 
Phy sics 4 tl Physics 
Fine Arts 4 II Fine Arts 
30 hrs. 30 hrs. 30 hrs. 
. . . . . . . . . . . . . . . . . . . . . . . . . ........... 
These courses show specifically to what 
end commercial education should aim. They are based, in 
both the Junior and Senior High Schools, on the cardinal 
principles of secondary education, as formulated by the 
Commission on the Reoreanization of Secondary Education, 
and on the results of investigation of maJ1V careful stu-
dents in the field. When we consider that over one half 
a million young people in the United States are pursuing 
commercial studies in secondary schools and that more 
than 25% of all the pupils attending secondary schools 
are taking commercial studies, we realize the importance 
of having definite aims in this particular branch of edu-
cation, aims that will put commercial education in the 
high place in the public schools that it should occupy 
in view of its importance in the life of the nation. 
"Whenever the people are well 
inf~rmed they can be trusted 
with their own government. 11 
- Thomas Jefferson. 
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"Pupils preparing for busi-
ness should first of all have laid in 
their lives a proper physical founda-
tion. They should have the instruction 
and experience which will prepare them 
effectively to discharge the obligations 
of citizenship. Over and above this, 
the instruction should furnish a back-
ground for an appreciation of the finer 
things of life through a study of liter-
ature, music and art. To the foregoing 
there must be added, of necessity, the 
special equipment which will enable 
these pupils to meet the demands of 
business. The curriculum of the com-
mercial course should be broad enough 
to prepare the pupils for entering 
sympathetically into life in addition 
to giving them the capacity to do at 
1 east one kind of work well." 
Commission on the Reorganization of 
SecondarJ Education. 
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